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GOAL BASED 
PLAI^NING 



MODULE 3: 
WRITING DISTRICT GOALS 



■4: 



GOAL: Readers will know how tO' select and write district level goals. 

PERFORMANCE • 

INDICATOR: Upon completion of this learning* module, you will be able to: 

1.- gii7en a list^of statements, ^identify those which meet the 
criteria as district goals, and for those that are not 
acceptable, explain 'why. 
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study 
Guide 



WhatL 



^. Read "Goal Setting: An Over- 1. 
view," pages 3-7 in this module. 

2. Read "Writing District Goals" in 2, 
this module. 

3. Complete "District Goals" leara- 3, 
irig activity in this module. 



Refer to the performance indica-' 4. 
tor for 'this module, page 1. 



5. Complete the final exam in this - 5. 
module, page 13. 



For an overview on goal setting, 



To become familiar with writing * 
and identifying district go^ls. 

To see if you can differentiate ^ 
between acceptable and unaccept- 
^able district goals. 

To determine ivhether you feel you 
are able to meet the outcomes . 
expected of you for this module. 

To verify that you have met th6 
module outcome. 
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GOAL SETTING: AN OVERVIEW • 

Note: The following has been reprinted from 
Writing District, Program -and Course Goals* 



Information 



INTRODUCTION 



As specified in the 1976 minimum standards for public schools, districts must 
develop sets of goals: . ' ' ' ' 



a) District goals adapted by theHocal boards by September 1, 1976; 

b) Program goals contributing to achievement of district goals by September 
1. 1976;^ / . 

c) Course goals contrfbuting to achievemerft of program goals by September 
r, 1977. ^ 

This may be accomplished by adopti ng existi ng#^oal s from other sources, 
modifying such goals or generating original go^^i. 

Regardless of which approach or combination of approa^h^s is used, district 
staff raembjers will need to know if the goal statem^t they wish to adopt,, 
revise^r vri te is' an acceptable goal statement that meets the definition and 
criteria set in the minimum standards. / / ' 



This publication is designed to give^ district staff ^members the opportunity 
to examine goals, determine acceptability/and rewrite tffose that fall short. 
In addition, self-tests and answers aj^e provided as a means of ' clarifying 
.major poi nts. . / ' 

Defining Goals 
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Goals are expressions of desi r^d ^outcomes. Educational goals identify what 
schools wish students to aa^OT^ish; these goals then jerve to direct the 
instructional, management ji^^l support programs of the schools. 

The minimum standards (te^fin^ goals as "statements of desired learner outcomes 
at vari ou5/instructi£?ral le^^els." The phrase "learner outcome" is critical 
to this 0^inition of a goal for two reasons: (1) the goal must be stated in 
terms of the lea^fier. Goals describing what the teacher or the district 
shouj/d'^ accompli^ are not ac (2) The goal must be stated i^ terms 

of /4iX\ outcomjg^ thereby providing a means to measure progress toward o(^ 
tainment that "goal.* Jhe outcomes for a"district, program or course 
bannot be/donsidered ^to be. self-evident but must be stated as goals. 



iop^fle" foi 



r Goals 



Gp^ls primarily serve the purpose of providing direction for educational 
lanning and deci s * on-maki ng. They ^collectively represent an agreement 
between schools an: society 



on the 



TlHttng Distrl c 
of Education 



expected outcomes r 



i ram. and Course Goals . Sa* 
q^s 1-4. 

-3r 



public schooling. 
Dcpartnont 




4 



These sets of stated expected outcomes (goals) then provide the' foundation 
for each of the .following activities: * " . 

(""^ " ' . • "' . 

* ^ 1. Assessment of program and/or student achievement . ^ - 

1. Ne^ds identification : ^ 

3. Needs prioritization ' • ' 

4. Program improvement i 

5. Goal revision ^ - . 

Goals must remain flexible, revised as needs and. expectations change. 
Levels of Goals 

This publication 'addresses four levels of goals: state', district, program 
and course goals. Since the stale level goals have alfady been detemiftetl, • , 
primary emphasis is placed on district, program and cours^ goals... 

The State Board of Education's six statewide goals for public schools are 
presented in Oregon. Administrative Rule 581-22-201. The goals are "designed 
to assure that' every student jn the elementary and secondary schools shall 
have the opportunity to learn to function effectively in^^six life coles: ' - 
INDIVIDUAL, LEARNER, PRODUCER, CITFZEN, 'CONSUAJER and FAMILY. MEMBER."^ 
State level goals are to be imp'lemented by the district, program^ and course 
goals of each local school district.' ^ . — 

The Instructional - Planning Standard (581-22-208) identifies the district's 
\responsi6ility for setting district, program and course goals. ' ; 

Instructional Planning . ' . ' 

' y ■ . - - . 

581-22-^08 Each local district sh^ilj adopt and implement a system of in- ' >' 
structional program plahniiig and assessment to provide for: . * 



1. Sets of goals including: ^ 
a^ District goals, adopted by the /local board by 9-1-76, . 

b. Program goals contributing to ac+iievement of\ district goals'by 
. . 9-1-76, ' / ' ' ' ^ > / 

c. Course goals contributing to achievement of program goals by 
9-1-77 .2 

Each set of goals is defined:/, ^ 

District Goals: statements of broad, general ' learner outcomes a local 
district and its community see as desirable consequences of instruttion 
and relevant to attaining.. Board Goals for Elementary and Secondary 
Education (OAR 581-22-201)r , . ' * ^ 



1 

Oregon Department of Educati on. E l ement'ary/Secondry Gtuic^.fo^^ Oregon 
Schools: Part I - Minimum :)tandards for Public Schools , Adoptac ^ June 2^^ 
1976, p. 6. . " . • . 

2 " • 

Ibid . p. 8 
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for ^each di'stHrlct 
kindergarten th-rough 12; 



inst|5«ctional 



statements of desired learner ^outcomes 
pro-am in any combination of grades 



Course Goals: 
unit *f "study 



desired-earner 
through 12f. , ^ 



df 



outcomes for -each course 'Kir 



statements 
^ ^wv.^^ in grades 9 

The (fefi ntxions 'ifidicate that district, prpgr^im and ccfupSe goals vary both in 
scope and degree of specificity. The following chart outlines the distin- 
guishirngycharacteri^stics for the^e three, goal levels. ^ . 



Level of Goal s 


Scepe Described by the Set', 
of ^.earner Outcome. Statements 


Level of Specificity 
of Goals 


District Goals 


' All program ^areas in the district 


very genera^l 


Program Goals 


Only one program area - 


general ^ 


Course Goals 


Only one course or untt of study 


more specific 



By the standards definftion; course goals apply to grades .9 through 12. It 
is also appropriate, however, to write coprse^go^ls for courses or units of 
stiidy^ in lower graces. *^ ■ - 

Relationships of Goal Levels 

Distinct'^ in their purposes, these sets of ^oal.s are, nevertheless, inter- 
related and supportive of cyie anather. While program goals clarify district 
gocfls, they simultaneously become the basis for development^ of course goals. 
Taf)le I summarizes the relationships among district goals, program goals and 
course goals. < , 

* " ; j ' ' 

. . ' ' tABLE I ' : 

RELATIONSHIPS AMONG AND PURPOSES > 
OF GOALS REQUIRED lU THE INSTRUCTIONAL^ 





PLANNING STANDARD 






DISTRICT GOALS 


PROGRAM GOALS' 


:C..:^S£ GOALS 


What other ,goa] s 
are f^jrther 
clarified by tfiis / 
goal set? 


* 

* State goal s ^ 
(1 ife roles) 


District goals 

t ^ ( 


^'"cgram goals 

0 


What other goals 
are developed 
from this goa' 
set? ' 


program goals 


Course goals 


In< ^ ^ : t/iorial 


4 

^'op. crt. , r ^ • 
^op. cit,, i: 




(' 


4 

4 



*Instrur ' ■..\,^ jo 
describ smai le 
structi ^ftal goals 



e very specific learner ^outcome statfi^^ 
ig sequences within a course lor unijt of 
le daily or individual learner outt?omes. 

-5- e / .A 



which 
In- 




'■ '".'5?' 

• 'ft--- . 



OF 



• TABLE I' (Continued) 

RELATIONSHIPS AMONG AND PWRPOSES 
GOALS REQUH(fD^IN' THE INSTRUCTIONAL 
PLANNING STANDARD 



DISTRICT GOALS 



•pROGRAf^ GOALS 



COURSE GOALS 



What component of thje 
ecjucational system 
is most ifflmediatCTy i 
identified by thi s ' 
goal sgt? ' . V \ f 



Wha/are some of 'th'p^V 
primary purposes V 
of this goal ^set? ^ 



Pufpose of the 
school district 
as^ ^t) institu- 
tion:. 



to assist plan- 
;ning:, budgeting, 
and assessment 
at the district 
level. 



To provide guide- 
lines for needs ^ 
identification, 
priority setting, 
and policy mak- 
ing at the 
district lev^l 



assist pi an- 
IJing, budgeting, 
and assessment at 
the' di strict 
level and within 
conterrt areas. 



Inclusion of a 
program (content 
:area) within a 
^strict, i 



To provide guide- 
lines for) needs 
i^ntificatioq, 
priority setting, 
and program 
development with^' 
content areas. 

To assist in 
identify^ ng 
mi nimum 6ompet- 
eijcies necessan 
for^graduatiar;. 



Offering of a 
specific bourse 
within a ion tent 
area. 



To assist in 
course planning, 
curricul urn ^ • 
development, ^and 
asse^sfrtent. 



To assist\in 
de^ininc 



bas . 
*ion 
wi thi I 



minimum 

m feta' - 
gr'&dw /• 
^^eme^ :£ 

repc-'t- 
^dent 



al ' ca- 

tind: 

^or'--:3m. 



r mg - 



n of Goals 



gcals are more specific statements of learner outcomes than are 
le/el goals. Therefore, there are fewer district' goal s than 



program c: ;ils (since there are many programs) and fewer program goals thar 
coarse gO( 5 since there are several courses within a program). 

progr^^ss'ion of two district- goal s irf- table II illustraT^s h:)w goals 
arify O'*^ another and, in the process, generally increase the r umber of 
ils belr nging to each successively lower level goal . set. It should be 
^^mberec however, that one lower level goal can be related to rnore thai 

highe -level goal ; e.g. , a course goal can be related to two progran 
< Is.. Ti e second progression exa/nple in Table II shows such a situation* 

/ ' 
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DISTRICT GOALS 




The students ^ ' 
will be able to 
apply mathema- 
tical skills 
and concepts, * 



PROGRAM £OALS' 



iThe students will know and 
be able to use mathematical 
symbols., elements, and 
opiera'tions. 



COURSE GOALS 

iThe students will Jcnow 
• that numbers have Muivar 
lents and wJU be Able to, 
rewrite* numbers >fl othqr 
equivalent forms. 

^The stlidents will be^ab'le 
add^ subtract, multiply 
G vide decirnal nt;mbe 



iThe students wil 
apply mathemat- 
sys terns, and' -re- 
solve quantir : . ve 

. lems. 



The students will 
able to apply 
the basic skills 
of reading," 
writing, a^nd 
listening / ' • 



r-#The students will know and 
be able tc apply the funda- 
mentals of spelling, 
'punctuaticn, capital izatior , 
•sentence structure, wcrd 
recognition, and word usage 
for the'tpglish language to 
communicSite ideas and feel- 
ings to others. 



r 

•The students will be able to 
comprehend printed materials 
and orcTl conmunication. 



vo- vi ng 



:rob ems 
:*'^.ior 3. 



hi 



te student: 
write le: 
;ng correc 
.^oital 1 et :t 
i sentence 

'lie studeni 
^.0 restate sy 
group nave 



be able , 
passages 
actuation; 
- , spelling 
ructure. 

U be able 
lat others in 

diSCUSSC'' 



I The studentsmi' 1 1)e able 
:o determine Fthe relat^on- 
"hip betweeri icf-^a-s^an le-' 
cails -.fj written matei . . 



iThe students will be able 
summarize the'^idea of a 
Dar^graph in a brief 
statement. 



tc 




GOAL^ET 



■ . \ 
DEFINITION 



.EXAHPLE 



I 

0) 

I 



District-Goals: 



Program Goals: 



^tateiTients o^\broad oenera, learner oiji^es; 

dis*tri,c-t anc coimunit> see -s , " 
1- ^ible; consequences f instruction :."d ~ 
■•■ ':nt to attaini-: : Goals for lis^* 
-/'and Seocnda- jucation. ' ' ' 



"Students will appl/ the basic 
skills of rejHling,, writing and 
listening in.'meeting information 
and coimuni cation needs." . 



• \ 



Sta-^ats of desirii earner outcomes -or . "Students'-willbe able to -v 

iac istrictyinstr ::-cTial prograir i i!ny . • effectively coimunicate with 
:oi|3i:-:ation of gracH •indersarter • others in the solution of a 

'hrouc 12. * ' / cown proble(ii>!I^ 



Course Goals; 



taiements of desinc arner outcoirtes -or 
:i:cli course or unit - :iudy in grades ; 
iro'jgh 12. - 



"Students' will be able to 
clearly express a point of view 
about a problem in a manner th^at 
promotes constructive discus- 
sions of alternative\solutions." 
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Note: The following has been reprinted firom Writing District, 
Program and Course^Goals .* 



WRITING DISTRICT GOALS 
Characteristics of District Goals 




To write goals, the chiratteri sties wKich distinguish one level of -goals from 
another must first be underst-ood; specificity and content are two 'sQch 
characteristics/ ^The speci f ici ty and the content ofi.-goals are diretrtly 
relatedito the purpose of the goals and the relationships among goal- levels. 

Distinguishing Charaf:teri sti cs of District Goals 

Individual District Goals . * ^ xl 

- - - miijst4)e learner outcome statements. * >^ 

--^should be stated in very, general terms.' 

Set of DtsWict Goals 

^ must describe 'the dejired learner outcomes for all program 
areas and all grade levels withir>^the district.. 

District 'goal s further clarify' state goals by speci fyi n^ intended^ learner 
.outcomes. Consequenfly, district goals are more specific, t+ian state goals, 
but less specific than program goals. " " 



In addit^n to identifying general boundaries for instruction wi.thin 
di^rict,*^ district goals assist planning, budgeting and assessment at the 
district "j-level ' and provide guidelines for needs identification, priority 
setting and policy making ^t th6 district level 



Examples of -District goals . . , ^ . 

kx\ accej?^able district goal must meet the ^^three defining .characteristics 
discussed earlier. The goal must be a district-level learner outcome 
statement, written in very general terms. ^ * ' / 

sft of distritt goals must describe the desired learner putcomes fo^all 
program areas and grade leveU in.the sc^^ool district. The gpals thems^v^s, 
however, may .be program specific or may span two_or^more programs. 

f 

-The following, goal s are considerexl \to ' be examples of acceptable district 
goals biit are not considered to be. a complete set: 

V ■ . ^ ^ , . 

Acc eptaj)le District Goals 

4 ^ , .. 

!• Students will develop an^l^ mai ntai n good health and physical fitnes*^. 

2; Students Will, understand the facts and methods of science in 
' addition' to the influence of science on human 11,fe. 

* . - • ^/ ' * 

3. Students will appreciate . beauty of 1 i terature, art, music, and 
nature. «^ ^ b — w 

— ; ' { 



\ 



Wr^itim] District,, Program and Course Goals ,' Salem,' QRj Orcnon Dopar4;m^cnt 
.orEducation, .1977. Paqes 7-8. , ~ - . ' .• »> 
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4. Students will develop good characlfer a^nd ^self-respect.* 

5. Students will knov< how to i/isely use leisure time. - ^ 

,• ♦ • ' . ^ - 

6. Students will have competence in basic skil 1 s- of readi ng,- wri ti n"g, 
listening and speaking^ in meeting information and communicatix)n 
needs. ■ 

yfs evidenced by the above goals, a di^strict goal general ly relates^ to mo r£ - 
than one coYitent area 'and grade level. ' ' ' 

Most unacceptable goal statements , can easily be revised into acceptability. 
The following examples illustrate this. 

,. ^ • ■ ^ ' . ■ . • , 

1* Unacceptable Distrtct Goal : Help . students to develop skills in 
reading, writing,' speaking and listening. 

fnoblem: The goal is not stated as a learner outcome. The goal 
Instead states what the district or teacher will do. 

Accepta1)le Revised District Goal : Students will ^ have skills in 

reading, writing, speaking and listening.- - \ ^ ' 

2. ^ Unatceptable District Goal : " Students^ will know that each state/has 
two United States senators inthe U.S. Congress. 

' Problem : T+ie goaln's too specific for a district goal. ^ 

Acceptable Revised District GoBl : Students will». understand, and; 
appreciate- the functioning, of our democratic society. ' - %' ' 

3. ^ Unacceptable jPistrict Goal : -Tiirough guidafrce and counsel^?)?, 

provide students the opportunity 'to develop an understanding of 
. -self, family, community and 'socfety Sp that these students ihay 
become better adjusted and better^able to solve problems. , ' ♦ . 
Problem : £ This gdil has two faults. First, /the goalc^is stated in . 
' terms' 0 A what the district will provide ^nd not in- terms of a. 

^ learner .outcome. Second, the goal is not precise. . 

Acceptable Revised District Goal : Students will hav^ uijilerstandi ng^ 
of themselves and others in addition to having skills for solving 
personal problems.^ . . 



Note: Writing GoarTs 

Use of the singular or plural form' of "student" in writings a goal is /a matter 
of preference. \he same is true of writing a goal in the present tense (tKr 
student: knows.. . , the student able to. . . .) or future (the student 
will know • . . , the student will be able to . . .1 Whatever the style 
preference, it should be used consistently thrtJughout the system 'of goal^. 

In 'this ' publicaion, goals are written-in the plural^ fOhn and future^ tense,' 
since ggals are aimed at all students arrb assume an outcome not already 
present. " ' , . * g\ 

■ : ^ -t ^ — ■ 



* Goal, above has been .qhanged to read as follows: 
✓."Students v/ill be able to apply b^sic skills . , ." 

^' / -10- ^ 12 




.B(rfo>'e ..beginning this activity read the ETeinentary-Secohdary Guide , Part II 
ipa^S 17-22* ■ \- ■ ~ 

■ ' . ■ ■'1. ■ / ' .. ■ , ■ . : ■', 

District Goals Learning Activity,^ • , I ' - 



.| . Determine whether each Qf the following is ^n. acceptable or unacceptable 
i . / district goal. Jf acceptable/wrfle ;*A" rrext'to the goal' number. If unac- 



3. The students will be cbble to compute-^^the un 
.1 tqms. . • [. . 




' ceptable, w):ite "U," sta1:e why the goal is unacceptable, and write a possible 
revlsiorl. ' . " . ^ 



. ' ^ . DISTRICT WLS 

1. To develop a healthy mirid apd bod3^> 

2. The students will have gotistructi ve le 



fqn grocery 



1 



4. H^ip students^ acquire the intellectual skills Basic to continuing 
slij^-development and further^^st^y. ' v ' : ^ ^ 

,5; The' student's will know how to adapt to change. . ^ 

6. The students will value the beauty of literature, art, music, nature, 
/ and culture. ^ ^ . > S 4 

7. The students will be able to locate, examine;, -evaluate artd.iise infor- 
mation. / . : ^ 



8. The- students will have the opportunity f^ vtfcationaT training and 
on-the-job experiences'. 

_ 9. The students will be^ exposed to patriotism andAmerican ideals. 

10. The students will val ue peopl e who thiq^, dress and eat differently. 



See answers, page 12. 



Elementary-Secondary Guide for Oregon ^Schools: Part II, Suggestions 
Sa.lem, OR: Oregon Department of Education, 1977. ; 
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Activity 



: • • :. " . . ■ ANSWERS 

1^ "To develop a healthy mind and body." ]S; ^ ' . , - - 

■ ■ — / * ' ' ' %•> ' 

Problem : The goal is not clearly stated as a learner outcome"; - 
fossiblfe (Revision : Students will develop a healthy mind and body/ . 

2. A* * ; ' ' . ■ . • . : • 

3. "Students will, be able tO/,compute the unit price for common grocery store 

' items." U - > ^ . 

— * , » ' 

Problem : The goa] is stated too specifically for a district goal. 
Possible Revision : Students will learn h^ow to intelligently purchase 
^ goods and. services. 

4.. "Help^ students acquire the ipteTlectual skill's basic to continuing self- 
dev^fopmerit and further study." ,jj 

Problem : The goal is not stated as a learner outcome. Instead, the goal 
states what the district or teacher will do. 

Possible Revision : Students will acquire the intellectual skills basic 
•to continuing self-development and further study. 

, 5. A* , 

• 6. A* 

.7. A^ ; V ' 

8. -"The students will have the opportunity for^ vocational training and on- ^ 

the-job experiences." L[ 

Problem : "l^Jill have the opportunity" is not an outcome. This statement 
is about a process with no clues about what is expected as an outcome, , 
[ Possible Revision : There is. not any^information here than can be used 
for a revision. The question needs^to be asked: "What will the students 
know, understand, value, or be abl^ to do^^ result of having the 
opportunity for vocational training and on-the-job experiences?"' 

9. "The students will be exposed to patriotism and American ideals." lU 
Problem: "Wi]l be' exposed to" is not an outcome. ' 

Possible Revision : The?students will value patriotism, and American ideals. 
10. A* 



% 



s 



: . ^ • ■ ' J- r . . 

* These goals are acceptable because they meet the characteristics of district : 
goal's: - - ' ' < 

--inust be learner outcome statements. 
^ --shou"h^^be stated in general terms. * 

ERLC . ^ , -12- 14 , , V 



FINAL EXAM 



DISTRICT GOALS 



Determine whether .each of the following is an acceptable or unacceptable 
district goal. If acceptable, write "A" next to the goal number. If unac- 
ceptable, write "U," and write a possible revision. . 



1. The students will be of ^ood character and have self-respect. 

2. The students will value science as a way of learning and communicBting 
about self, others and the -environment. ^ . ^ 

3. The students will appreciate culture and beauty in';. the world. 

4. The students will be able to add integers. . . , 

5. The students will understand practice democratic ideas and ideals. 

6. The students will have the opportunity to understand the requirements 
and skill needed for family, living. 

7. The students will understand change and its effect 'ort individuals and 
societies. ' 

8. The students will be able to manage money, persQ.nal property and . 

resources. 

[ 9. Hel p • students understand the principles involved in making moral and 

ethical choices. 

-10.* The students will understand the principles of good personal health. 



1 



See answers, page 14. 



[Activity 

f 

ANSWERS \ 

4. . 

4. ' "The students win be able to add integers." U 

^ ■ ' ^ ~ ' V • . ■ 

Prob^em ^ This statement is unacceptable as a district goa^ because it is^' 
too specific. v 

5. A* , ' ' " , 

. . • . ^ ■ ' /' - . .■ ^; / 

6. "The students will have the Opportunity to understand the requirements 
and skill needed for family living." IJ 

Problem : "Having the opportunity" is not an outcome. 
Possible Revision : The students will understand the requirements a.nd be 
able to apply the skills, needed for family living. . 




V . 8, A* 

9. "Help Students understand the principles involved in making rnoral and 
ethical choices." [f 

Problem : "Help students" is what the teachers will do and is not a " 
"learner outcome. 

Possible Revision : The students will understand. the principles involved 
in making moral and ethical choices. / ' 

10. A* ' , . > 
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* These goals are acceptable because they meet, the characteristics of district 
^ goals: . ; ^ • ^ ^ 

--must be learner putcoine statements 
—should be stated in general terms. 
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GOAL BAStD 
PUNNIl^G 



MODULE 4: 
WRITING PROGRAM GOALS 




/ 



\ GOAL 



Readers will knov/ how to select 



PERFORMANCE. _ ^ 

INDICATOR. Upon completion of this learni 

1. given a lisf^f statements 
criteria as program goals, 
ceptable, explain why. 



ite program l^vel qoals. 



a, you wi/l be able to: 

ify those which meet the 
r those that are- not ac- 
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study 
Giride 



What? 

Read "Writing Pv 
pages 3-7 in th 



Goals," 
jle. 



Complete "Progra i L....ii" learn- 
ing activity in this module. 



ife£er to the performance 
indtcator in this module, 
page 1. 



Why? 

For an introd' 
gram goals. 



to writing pro 



To see if jou ,l m differentierte _ 
between acceptable and unaccept- 
able program goals. 

To determine 1/vhether you feel you 
are able to meet the outcomes 
expected of /ou for this module. 



Complete tl^e final exam in this 
module, page 11 . 



4. To verify that you have met the 
module outcome. 




Information 



The following pages (3,5 and 6) in this module arc eprin/ed frc Writing 
District, Program and Course Goals , ^ . ^^^^ 



WRITING PROGRAM "GO ALSj,^ 



. Characteristics of Progrjam Goals 



As .with district goal s, specificity and contenj are the character' sties whic^h 
distinguish program goal :S from other g{)a1s. ^ 



Distinguishing Characteristics ^f Program Goals 



Individual Program Goals , ' ^ 

- must be learner outcome statemen/jsi 
T should be stated in general tenT|s-^ . : ■ 

Set of Program Goals f - 

- must describe the learner outcrtnes desired upon completion of all 
experiences within only one corycent area. ^ 



The level of specificity for program goalij is determined by the relationship 
between district, program and course goal sV. Program goals further amplify ^ 
clarify district goal s, and simul taneous|y provide -the. foundation for 
development of course goal s.f, 'Consequentl|/, pr "am goals are more specii 
than district goals, but less specific tha| course goals.^ ' - 

Program goals establish the limits of jlnstruction within program areas. 
Program goals are utilized to assist planning, budgeting and assessment at 
the di strict Jevel . Moreover, program gpal s provide guidel4jl6i for needs 
identification, priority setting and pnograra devetopmetit within program- 
ar&as. ' | ^ 

The. answer to the question, "What is and wkat is not a program?" is found in 
the following table published by the Depatrtrftertt of Educatidn which appears in 
the Elementary/Secondary Guide for Oregon Schools: Part II . 



. * Writing District. Program and Course Goals . \, Salem, OR: Oregon Dopartnont 
of Education, 1977. Pages 15, 17 and 18., 
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Information 



;N iENT: AREASOF study to RAMS'' 



ERIC 



Com 



(Middl' 



-)gr: 



Scfi. 



Art & Craft: 
Business: Ed_.^^iion\ 
Foreign Lai:^uage ' ^' 

Health Edu( at'ion 
Home Economics 

• Industrial Arts 
/ Language Arts 

Mathematics 

• Music . . ^ 
Personal Finance 
Physical Fiducation 
Science 
Social Studies 
Speech & Dramfi • 
Traffic Safety 
Accounting Occupations 
\gricH!t upations 

Clerical Cc ipations 
Construction Occupations 
Diversified Opeu^ations 
Electrical-Electronics Occupations 
F'ood Servic(Jf^ Occupations 
Forest Products Occupations ' 
Graphic Communications Occupations 
Health Occupations > 
Industrial Mechanics Occvipations 
Marketing Occupations 
Metals Occupations 
Service Occupations - 

Steno-Secretarial Occupations 

Lt . 1 . 




Required Areas of Study L linits bf Crec ) 



/ 



X 

X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 



X 
t 

X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 



*LocaI districts must assign areas of study to one or more programs. Prdgram goals, then, mmt be - 
adtTpted in ajfl programs to whicli an area of study-has been assigned. Districts ;77//5r be able to trace units 
of credit to specific programs, and they must make planned course statements available to anyone 
interested. * 



Reprinted from Elementary-Secondary Guide 
Suggestions , Salon, OH: Oregon Department 

^ -4- 



Oregon Schools: Part II, 
bf Education, 1977. Page 12, 

20 : 



Infformatl 



i9$ of Program Goals 



before, examples compnunicate most clearly the meaning and form pf accept- 
]e program goals. An acceptable program goal must meet the three definfng 
naractert^tics discussed earlier: * 

(1) program-ley^l learner voutcorae statement,^ 

(2) iprogram-level outcome stateme'ipti ^ . - ' ^ 

(3) program level outcome statement s|;ated in general teems. 

^ J . ^ -• ' ■ / 

While^ an ijndi v.idual set of progicara goals must describe^ the os~ : -ne- 
utcbm 3 r'^sulting from all experiences within a- si ngle ^cc ce' tn 
le 'h ^et%, of goals for all programs must describe tne ^ earne 
:cor^ 'for all content areas within the district. - 

ing goals represjent complete suggested set of 
^e rts area. _ ' 

Program Goal s 
Land^tiage Arts 

1. itudents will- be able to satisfy the4r infonu^* -^p^:, chrt 
the examination of print'^'"' ""^terials. ^ 

2. Students' will be able to describe their subjective, analyticLxrd^ 
evaluative responses to literature. 

3. Students will understand how literature reflects the 1 tlnje^ 
and ideas of this and other cultures. 

4. Students will be able to use language effective y in ' nr: -^c ing 
with individuals and groups. ^ ^ 

5. Students will be able to describe ,a variety of ways in vyhich .deas • 
are expressed. 

: \, ■ 

6. Students will be able to use appropriate mechanics and conventions 
in communicating ideas clearly and accopately. 

T. Students will be able to adapt their speech atid writing to differ- 
er\t purposes and audiences. ' . * ^ 

*\ 

8. Students will be abl^e to observe and 1 isten purposeful ly i n 'acquir- 
ing, interpreting and evaluating information. * » \ 

9. Students will be able to illustrate how language has adapted tb the 
needs'of popple through time. _ 

IQ. Students will be ^ble to make effective use of nonverbal communi- 
catiwn'in expressing ideas, attitudes a)id feelings. 




InfoniMtfon 
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11.. Students will ^alue 1an^.uagje as a n 
given ^ape ancj meaning.* 



As ^evidenced .'by the above goals, a jronr 
eoi "^ses and v^or'e than one grade le^ 



>y whw>h expe nence is 

/ relates ^!i^"severa1' 



^T&s^,pf unia'cceptable program^ 
T ilTustrBte the requisif;e c 
es folTow: <■ . ^. 



can 



1. 



Unacceptable Program 

^kills necessary"for . : z 

P^^ em: The desired le. i l 

ills. 

r ■ :able Revised Program Goal : 
ma lematical symbols, systems an( 
proDlems. 



pr 



St 
jpr 



.) lem- 

wi J 1 1 
to' S ) 



Unacceptable Program Goal for Social S 
about the .American economic ::yste:ii. 
Probl em : The goal descr' the " 
outcome. 

Acceptable Revised Program J[: S': 
American economic system. 



StuGenti 



roc: 



Unacceptable Program Gor 
understand human growth^ 
Problem: ' The goal does 



xat"' 



11 lec 
not th 
:he 

^nts v/ill 



: dr- r^oprr 
*.ot ■rrxri 

outcomes for the busines: educ z on 

ta belong to content areas lik nea 

or science. The goal z state in 
areas. 

Acceptable Revised Program Goa 



r Oj cne :r" t: .1 learner 

6; In T.ea:. the jal appears 
e cat an, nhysic education 

:ep:. jle forr for a y of ::hose 



Unacceptable Program Goal for 



Nonr 
ome Econom y cs: 



^ Students are able ^o 

^ternnne the calories for sp :ified menu items. 
l^^roW^: ^The goal is stated oo specifically for a program goal . 
V\ccrept6t^leM^evised Program Go. : Students wijl be able to apply 
knowledge of foods and nutrtion in meeting physical, mental , . 
social and emotional needs. 



Note: Writing ^Goals . ' 

Use of the singular. or plural form of -'student" in writing a goal is a matter 
of preference. The sa:me is true of wri "ing a goal in the prftent tense (the 
>tudent knows . . . , the student is a, e tO""". . .) or future (the student 
will know . . . , the student will be to . . .). Whatever the style 

preference, it should be used consisten throughout the system of goal s\ 



fn this publication, goals are written ' :he plura" 
since goals are aimed at all studerts nd assume 
present. ^ ^ 



irm and f uture. 1?e*fseW 
outcome not already 



■6- 
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Distnct.Goals':> 

i 

V * 

^; 

Progr^ Goals: 



, . , ;3 0f%pad, 

c lb strict ^nd 

(..e5] , - «onsequ'enG(: 

/i^eiev. :o attainin 

lenfai ijid Second^ 



5.:ate:- ts Sf, desire 
-rti ; strict' instru 
■ :ion of ^adi 
12. - 



1^ 



-a^ jearneY .)ut.:ies 
D'iiuiv>ly se-^ a; 
inStro£t'ioi\afi: ■ 
'd' Goals for "El- ; 
.ation. 



^ner outcomes f: ' 
1 progf.airf in a y 
'-larteij. 



I- 



"hudents'.w'11'lie able {o apply 
the basif skills of reading,' 
writingiand listening ifi .meeting 
/.information and copunication, ■ 
l- ne^ds." ' ■ . ' • " 



"Students will be able t,o 
effectively communicate with 
others in the' solu,tion of a 
common problem. 



■ Course Goal ^: 



each 
throi 



of desirec 
-1 or unit c 



ner outcor,-;: 
iy in'grac 



"Students will be able to 
clearly express a point of, view 
about a problem in a manner that 
•promotes constructive discus- 
■ sions of: alternative solutions."' 
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" , • ' ■ .j . .* ■/ \. - ■ ■ ^ 
Before beginning .jynis activity pead the Elementary-Secondary iGuide, Part IF,' I ' 
pages 17-22-* ^ ' ■ - ^ • ^ ' 

Program Goals Learn.inq Activity 



Det^mine whether each. qp.>ihe;fol lowing is an gcceptabl e'or unacceptabTe pro- 
gram goal'. Write "A" b^^ acceptable apd- ''U" by unacceptable program goals". 
Unacceptable program goal s should be kcompanied J^y a ,/ust.i f ication statement. 
Eath-goal is specified for a given content or pr&g^arB.area ,^ as indicated within 
th^ parGjithes^s. • , . . ^ , • ^ ' . 

^ ^ - PROGRAM GOALS \ - ' 

^1 . The students will pd'ssess the skills, attitudes a'nd knowledge required 

for job searching. (Business ^ducat/ion) 

< ^ / . ■ 

■. 2 . The 'students will Be able <to interpret the .natural and man-made environ- 
ment with perception and discrimination.' (Art) 

" 3. The students will be able to relate tl^e political system to the functions 

of government. (Social Studies) _ - 

^4. The student^ wil 1 value and be able to- plan vocational activities to 

balance and enrich vocational pursuits-^ (Industrial Education) 

5. To^help studwts under^stand the differences between^ meiosis and mitosis* 

(Science) • ' 

6 . The students wi 1 1 under^stand and be-^able to apply genera-l izations *and 
^ interdisciplinary concepts drawn from various social sciences. (Science) 



7. The students will bp able to use- scientific proljl^m solving and inquiry 
processes. (Science) • y ' , 

8. The students will know that language adapts to the needs of people 
through time. (Language Arts) 

9. The students ^ill have the skill necessary for quantitative problem- 
solving. (Math) 



\ 



/ 

See ansv/ers, page 10. 



★ 



Elementary^Sfecd^dary Guide for Oreaofi Schools, Part II: Suggestions .' 
^ ' Saleffi, 0R:/0reg6n Department of Education, 1977. ' 




^ "• ANSWER? 



^ / 



"$tudei}ts win posses^ the skills, atti tudes^and knowledge required for 
job searthihg." (Bus^iness Education) 'U. . , ' ^ ♦a ^ 

Problem : The-^oal sta'tes'^the ^Irestilt of a process and nat'what students^ 
• should be. able to'do.^- / ; . A - ^ ' 

Possible fievlsiop : -Students knoW'and are able . to ^appTy successful job 
search techniques.^ ' ^ . - .A ' * / ^ * « 



2. A* 

3. A*^ 



^ 4. A* . ' • . ; 

5. "To help students undferstand the . differences between melosis and mitosis." 
(Science) U . 

Problem : First, the goal is not stated as a learner outcome. Instead ^> 

the goal identifies wh^t.the teacher should do. Second, the goal is too . 
specific for a. program goal. 

Possible Revision : Students will know significant scientific facts, laws, 
principles, assumptions and theories. 

6. A* ■ . 

^ 8. "The students will know that language adapts to the needs of people' 
j L. through time." (Language Arts) IJ 

Problem s This goal says the students will know a simple fact. One would 
not waat a program goal to be this specific. - ' ^ ^ 

Possible Revision : The students will understand how language adapts to 
the needs ^of people through time. 

9. "The students will have the skill* necessary for quantitative problem- 
\ solving." (Math) 

Problem : The fact that they "bave the skills necessary for" is really 
not a part of the true outcome and is not "good" goal writing. ^ . 
Possible Revisipn : The students will be able to solve quantitative prob- 
lems. . 1 . . • 



* These goals are acceptable because they'meet the characteristics of program 
f goals: . 

--must'be learner outcome statements . 
-v^^ --should be st?ated in general terms. 26 

Er|c -10- • ^ ' , 
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FINAL EXAM 




LA > ■ I 

LS , 



' Determine whether each of the following is an acceptable or unacceptable pro^ ^ . 
gram- goal . If acceptable; write "A" next to the anal number. If unacceptable, 
wr.ite "U," and write a possible revision. ' . ^ . . 

1 , The students will understand the art- of his/.her own heritage , historical 
and cultural art forms, and tKe interaction of art and society. 

Z. Thfe; s^ud^s will know that practice in decoding musical symbols usually, 

. .. <» results in the ability to imaging sound. . , 

■'■ ••• • ■ C - ' J 

^ 3. The students \^i 11 know Xhe/" major local, national-and , global health 

*) V problems -and some of theiways in which they might be solvecf. , " 

. ^ . 4 . The students will know and be able to apply sound principles of selection, 
consft^ction, and caring for clothing in meeting individual and family 
nfeecis. • , , 

5. The stu/(ehts^i]l value ethnic music artd the American musical heritage 
" . • (Music/ " . 

. e.'^The s'U&dents should be able fo use language effectively in interacting 

^ with fndividualsand groups. (Language Arts)^ 

' V The students will- be ab^^.to make textile and clothing decisionlfWich 

- • meet individual and family needs. (Home Economics) J 



J8. The studen^ will be able to' make wise decisionsOn utilizing resources 
when purchasing goods^ and services; * (Consumer E3/Econ./Per Finance)^ 

_9. The students will have'the opportunity to practice decision making 
skills. (Career Exploration) . 

10. The students y/il 1 ijnderstand the organization /nd structure of busing's, 
(Business Edi^cation) \ .(^ ^ 



^ See answers, page 12. 
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ANSWERS 



1. 

2, 



A* 



"The students will 'know that practice in decoding musical symbols usually 
results in the ability to imagine sound." ' ^ 

Problem: This statement is unacceptable as a program goal because, it, is' 
too specific. . ' 

3. A* 

4. A* . . 

5. A* ; ■ " - ' = 

6. "The students should be able to use language effectively in interacting 
with individuals and groups." (Language Arts) l[ 

Problem : This statement says the students "should." If they should then 
-we will have a goal that says they will. ; . 

Possible RevisioTi : The student will be able to use language effectively 
in interacting with individuals and groups. ' ^ 

7. A* ^ . 

8. A* _ . . 

9. "The stadents will have the opportunity to practice decision making ' 
skills." (Career Education) IJ 

Problem : "Having the opportunity to practice" is not an outcome. 
Possible Revision-: T^he students will have decision making skills. 



10. A* 



These goals are acceptable because tlitiy meet the characteristics of program 
goals: \- ^ / - 

^' ;ji:-must be learner outcome staterfients ^ ^ 

— stiould be stated in general terms. 2S 

ERIC ' -12, ' / 



GOAL BASED 
PLANNING 



™ULE 5: 
WRITING COURSE GOALS 



J 



GOAL 



Readers will know how to select and write course' level goals. 



PERFORMANCE ^ ^..^ c; ; 

INDICATOR Upon completion of this learning module, you will be able to: 

J\ given a list of statements, identify those which meet the 
criteria as course goals, and for those that are not ac- 
^ ceptabl^, explain why: 
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study 
Guide. 



What? 



Read "Writing Course Goals," V. 
pages 3-6 in this module. 

•Read "Relationship Between Goals 2. 
& Competefncies," pages 7-8 in ' 
this module. 

Complete "Course Goals" learn- 3s 
log activity in this module. 



Refer to the performance indi- 
cator for tliis module, page 1 



Complete the final exam in this 
module, page 11 . 



Why? V , 

For an overview on the process of 
writing and identifying course goal 

To distinguish competencies from 
course goals- 

To see ify^ou can differentiate 
between acceptable and unaccept- 
able course goals. 

To determine whether you feel you 
are able to meet the outcome 
expected of you for this module. 

To verify that you have met the . 
module outco;ne. 




Infomuition 



The following (pages 3-5) ha^been reprinted- from Writing Di strict; Program 
and Course Goals* * 



WRiiiNG COURSE GOALS 
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Characteristics of Course Goals . 

One again specificity and content are the characteristics which distinguish 
course goals from other sets of ^oals. 

Distinguishing Characteristics of Course Goals 

Individual Course Goals 

- must be learner outcome statements 

- should be stated in specific terms - ^ . 

- should include "will know," '^'wiTI be able' to" or '"will value"* 

•Set of Course doals 

- must descrit)e the desired learner outcomes for only one pourse or 
uni*t of study 

According tD the minimum standards, course goals are required only for grades 
nine through t'welve, but can be s^t for lower grade levels. 

The level of specificity, for course goals is determined by the relationship 
between program, course and instructional goa)ls. Course goals further 
amplify or clarify program 'goals; and simultaneously provide the foundation 
for ^the development of instructional goals. Instructional' "goal s are very 
spep'ific learner outcome^ statements, which describe smSilV learning sequences 
wi'thin a course or unit of study ; defi ni ng daily or i ndi vldual, learner 
outcomes. Consequently, course] goals are more specific than program goals, 
but less specific than instructional goals. 

- ' / . ' . 

Course goals set the guidelines for instruction within courses or units 

of study. Course goals assist course planning, curriculum development 
and assessment, as well as the allocation of funds within a program. 



* These characteristic "stems" for stating course goals are also used 
i n stati ng di stri ct- and program goal s. However, most kpowl edge goal s 
(those, that "will know") tend to be more speci fic . than is suitable at the 
district and program levels*. " * 



Writing District, Tr(^gram and Courso Goa's , Salem, OR: 
. ment of Education,/1977. Pages 23-25. . 
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Examples of Course Goals ^ 



ilracteri 



An acceptable course goal must meet the four defining characteristics 
already mention^: 

1. \j-earher outcome statement ^ " 

2. Statement in specific terms ^ 

3. Statement -describing desired course-level outdome(s) 

4. Statement including one of the following: 
^ a) "students will knoW," if knowledge goal 

b) "students will be able to," if process goal % 

c) "students will value," if value goal 

Appendix B illustrates some ways to use stem phrases to describe what stu- 
dents will know or be able to do. A set of cour^ goals must describe the 
desired learner outcomes for only one course or unit of "study. 

The following represent a suggested set of course goals for a pre-algebra 
course in mathematics. 

Course Goal s 
Pre-Algebra 

1. Students will be able to compute sums, differences, products, 
J quotients and exponents for rational numbers. ^ ^ 

2. Students will be able ^o conTert between fractions, decimals and 
percents-. 

'3. Students will be able to perform computations involving percents. 

4. Students will be able to^solve word .prot^lams. ,> 

5. Students ..will know the basic ipeasurement equivalents for both the 
English and metric systems J 

y 

6. students will be able to use English and metric measurement. tool s, 

7. Students will be able to interpret graphs and tables. 

8. Students will be able^ to simplify ratios and solve proportions. 

9. Students will know/the symbols for and definitions of algebraic 
terms. ' , / 

10. Students will be able to perform basic operations with integers. 

11. Students will be able to perform set operations. _ ' 

12. Students will be able to identify solution sets.^ 
r-rJ^r- ^ 13. Students w^ill be able to add and subtract polynomials. 
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14. 

15. 

16. 

17. 
>8.. 



Students will be able to solve equations and inequalities 
in one variable. ' 



Students will be able to graph solution sets of pquVt'ions 
and "wequal ities in one variable.. \ . 



in ff ofi wtl on 



Students will be 
Cartesian plane. 



able to graph equations in two variables on a 



Students will be able to identify functions. 



\ 



Students will be able to compute the value of a functi^on for a^^ 
stated input- ' ^ 



19. Students will value tWe use of math in daily li^e, \ 

Each of the above gtjal s describes a 1 earni ng task vJhich woul d i nvoTvye " 
sequence of learning activities or experiences. A course goal usflVlly 
describes an instructional unit that would typ.ical ly. require, anywhere frat^ a 
few days to a few ^eks for student mastery. 



By comparison, examples ^of some unacceptable course goals and their revlsionsX 
are present^^ b^l ow to^^ further, il lustrate the requisite char^oteri s^^ics of 
course goal s. • ' \ 

1. ^Unacceptable Course Goal for-Language Arts : , Students are able to ' 
apply the basic skills of reading, writing and listening in meeting 
i nformatjjDna.l and communication needs. y 
Problem : The goal is stated -too generally far a course goal. The 
goal in its present form is* an appropriate district goal. 
Acceptable Revised Course Goal : Students will be able to summarize 
the content of either written material or oral presentations. 

^ ^ " - - i 

Unacceptable Course Goal for Foreign Language : SttJdents will Team 
how to conjugate verbs. 

Problem : The goal is not clearly .a le'aViaer outcome statement. 
Al so , a process goal should b*e stated in xthe ^form "the student 
will be able to . . . ^ , . * 

Acceptable Revised Course Goal : Students will be able to conjugate ^ 
verbs. 

. Unacceptable Course Goal for Physical Education : Students know that 
a football touchdown is worth six points. 
Problem : The goal is too specific for a course goal. 
Acceptable Revised Course Goal : ^Students will know the basic game 
rules and scoring procedures for football. 



Note: Writing Goals ^ \; 

Use of the singular or plural fprm of "student" in writing a goal is a matter 
of preference. The same is true of /writing a goal in the preseijj: tense (the 
student knows . . . , ttie student yk able to . . . ) or future^ (the student 
will know . , the student will' be able to . . .). Whate.ver the style 

preference, it 'iShould be used consistently throughout the system of goals. 

In this publication, goals are written \h the pluraT form and future tense, 
since goals are ainied at all students and assume an outcome not already 
present. : ' 
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DEFINITION 



Statements of broad ,^neral .learner outcomes 
a local district and 9s community see as \ 
desirable consequent^ of instruction and 
relevant to attaining Board Goals for Ele- 
mentary and Secondary Education. 



EXAMPLj 



"Studen 



its will be able to apply 
the baJic skills of reading, 
writing and listening in meking 
information and coinuni cation^ 
needs." 



(tcitements of dssired learner outciJflies for 
each district instructional program in any 
combination of grades, kindergarten 
through -12. 



. Statements of desired learner outcomes for 
each-course or miipf study in grades 9 
throirgh 12. ' ' ' 



"Students will be able to 
effectively copunicate with 
others' in the solution W a 
common problem. 




"Students will be able to 
clearly express a point of view 
about a problem in a manner that 
promotes constructive discus- 
sions of alternative solutions." 



Note: The following has been reprinted from Writing District, Program 
.aYid Course Goals.* 



RELATIONSHIP BETWEEN GOALS AND COMPETENCIES 



•By the minimum standards definition, -a competency is a "statement of desired 
studenf^perf ormance representi ng demonstrabi e abi 1 i ty to apply know! edge, 
'^understanding, and/or skills assumed to contribute to success in life rolje 
functions." 7 Hence, like a goal, a competency must be stated as a learner 
outcome and identify a desi rable outcome of education. Once again, education 
is Ve^arded as the combined effect of both schooling and community experi- 
ences. ' Also, sj'milar to goals, competencies provide the framework for 
planning and assessment. The district should consider involvi naibe-»fommun- 
Tty in the competency setting process. ^^^"^^ 



in relati^bn to either the acquisition or application of 
ling or^/skill. Competencies, oil the other hand, must 



The definitions of goals and comj)etencies reveal that, despite their^ simi- 
larities, there is one distinct difference between goals and competencies. 
Goals can be written 
knowledge, /iTnderstandl 

always be written in terms of the application of knowledge, understanding or 
skill to life role functioning. Consequently, all competencies may also be 
goals, blit not all goals may be competencies. For example, the following 
competency may also be a goal: ^ - 

^ ■ 

The student is able ^o apply measuring skills to the solution of common 
problems around the home. ' ( 

^However, the following[ course goal is not a competency since it is stated at 
the knowledge level: ** - 4? 

The student^ knows the formulas for computing the surface area 
jects, rooms, buildings, and parcels of land. 

A minimum graduation competency may relate to only one distric 
course goal, or it may relate to many goal s.^ An individual competency can, 
and frequently will, relate to goals at various levels. Regardless of the 
pattern relating goals and competencies, it is imperative that goals and 
competencies be logically consistent and mutually supportive. The achieve- 
ment of district, program and course goals should insure the attainment of 
minimum graduation competencies. ^ 




or 



6^' 

op. CI t . : 



ci t. 



p. 
p. 



5 
9 



c 



* ^Writing District. Program *nd Course Goals^ . 
of Education, 1977. Pages 29 and 30. 
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According to the ' Mi nimum Stan^^rd on Performance Requirements for F^ogram. 
Compjetion (OAR 581722-231),, "tfi"e local board shall by 9-1-76 adopt amd make 
avai Tattle to the community minimum competencies Jt is willing to accept as 
evidence (that) students are equipped to function i/i the society in which 
they' live." 8 in addition, the Local District Responsibility for Implemen- 
tati'ftn Standard (OAR • 581-22-236) mandates thajtr^ local di stricts enrolling 
students in grades 9' through 12 must be capable of certifying the attainment 
of minimum competencies fdr Weclfied areas begYrtfiing wi^h the graduating 
class of 19/8. . The certifiofition of all competency '^eas must-begin not 
la^er'than v|1th the-graduating class of 1981. 

In light of these timelines for the adoption of competencies--afld those 
discussed previously for the adoption of district, program and course goaVs, 
it becomes apparent that a district mu^carefully coordinate its adoption 
efforts to provide the necessary consistency between competencies aniLgoals.^ 
In many cases, these efforts can be combi ned and wi 11 usually save the 
district time, money and frustration. Planning and adequate supervision of 
the goal and competency setting process are critical in guaranteeiij^jj^that . 
the final products are mutually supportive^ 

*■ ^ . ^ ' 



) 



r 



J -J 
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Before beginning this |ctivit^Kread the Elementary- Secondary, Guide, PaiTt II » 
, pages »17-27.* 

Course Goals Learning Activity 

' , ' 

Determine whether each of the following is<an acceptable or unacceptable 

course goal .-^ WriteW" by acceptable antl "U** by unacceptable? course goaTs. 

Unacceptable goals should be accompanied by a statefuent explaining why 'they 

are unacceptable. Each goal is specified for a given coi^rse, as indicated 
within the parentheses. , ' • 

/ . . ^ . ■ \ - • 

COURSE GOALS / 

,1. The students will be able to construct both montlVly and yearly budgets. 

S' y (PersorPal Finance'' ' • ^ 

2. The students yill value independence and self-worth, (Heall^) 



3. The students, know that the capital of Wasljington is Olympia. 
(U.S. Geography) ^ ' ^ ^ 

4. The students will know why the smaller the measuring unit used the 
more precise is the measurement. (Math) 

5. TUfe students will be able to multiply integfers. (Math) ' I 

*' »- .. 

6. The students will haye'^the opportunity to practice the scientific 
method. *{^hysic§) 

7. The student^^il L know the way in which food selection , and eating 
patterns serve psychological purposes as well as fill [physiological 
needs. (Health) • 



The students will be able te^analyze the effect of imagery (word 
pictures) \x\ t literary te^tT (Larrguage Arj^s) * . 



9. The students will list the formulas for the ar^af and perimeter of 

squares, rectangles and triangles. (GQjieral mt\\) 

^10. The students will know the way^i/whiQ^lbo^^ language'^ affects 
\ '^communication: (Language Arts.), . ^ ^ 

See answers, p^ge 10. 



*^ Elementary-Secondary Guide for Oregon Schools: Part II» Suggestions . 
" Salem, OR: Oregon Department of Education, 1977. 
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ANSWERS 



m 

*^ Z?^ "The studel^s will valuejLdependence and self-worth?^^tHeal th) L[ 

^ ; ProbTeip : The goal is probably too general\to be a' coujrse goal, 

^ Possible Revision : None required. Reclassify to either a district or 

^ program goal level . y --4 • ' 

"The students know that the capital jof Washington is Olympia," (U,^- 
Geography) 1^ - ^ . ' ' . V: 

Problem : The goal is too specific for a course g6al- 
Possible Revision : Students know the/ capital for dach state in the 
United 'states. 



4. A 



5. A* ^ '^~y^ 

6. "The students will have the opportunity to ()ractice the scientific method. 
' (Physics) U / - , 

Prdblein: ^ First, the goal .is not a learnfer outcome'^ statement. Instead, 
it identifies what the district or the teacher wil^ provide. Second, the 
goal is a i)rocess-oriented goal and should be stated in the ^'willUie able i 
to" format. ^ 

Possible^Rpvision : Students will be able to apply the scientific method. • 

^ " ' ■ '■ ' 

7. A* ^ ' ' ^ . / ^ 

8. A* . . ^ • ' ' ^. 

9. "The students will list the formulas for the ^area and perimeter of squares 
rectangles and triangles." (General Mattv) U 



Problem : The goal should be stated in knowledge and goal format, not 
as an a'ctivi ty . ^ i^^] 

Poss-ible Revision : Students will know the formulas for the 'area and . ~ 
perimeter of squares, rectangles a/id triangles. - \ ' 



10. A* 

- : ■ \ ■■ 



t / 

rist^cs 



* These goals are acceptable because they meet th^ charact^^rist^s of course 
goals: . * - . / 

—must be learner outcome staterijpnts- • ./ 

—should be stated in specific terms ^ / 

--should include "will know," "will be able to" or "will value" 
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FINAL EXAM 



course' GOALS 

\^ ^Determine whether each of the foljowing is an acceptable or unaccepta^ble- 
;■ ■ vcour^e goal. If acceptable, write! "A", next "to the goal number. 'If unac- 
ceptable, write "U," and v)rite a possible revisio/i. - 



• r V The students will b^^lie to orser the fact'^ of written material 

r ' ■ in term^ of their fmpbrtance.- (Language Arts) 

^ 2. The students will know how normal physical growth proceeds in a 

pattern set by nature. (Health) 

•i 

/ ^ 3- The students will have the opoortunity to learn abo'ut.the principles 

' . \. underlying isometric and isotonic exercises- ; (P-E-) 



4. The students will know why a proportion is a statement of equality 
between two ratios. (Math) s . 

5. The students will learn about the characteristics of the relation- . 
ships in a bureaucracy. (Social Studies) 

6. T)ie students will know how capital .goods (tools, equipment, 
buildings) are' goods u'sed to produce other goods. - (Social Studies) 

7. The stiiddhts will know the characteristics of Renaissance choral 
music. (Music) ^ \ , 

8. The students will practice ^scoring a game of Softball using the 
appropriate symbols and procedures. (P.E.) 

^ 9. The students w.ill know way$ in which laws are conceived, written, 
and pass,ed in legislative branches of American governments (e.g. 
local, state, federal). (Social Studies^ ^ 

10. The students wi\l know ways on. which a bank^^yS operation are re- 
gulated by state and federal laws. (Social Studies) 



See answers, pa^ 12, 
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^ ANSWERS 



2. A* ^ ^ ^ : • \ 

3. "The students will have the opportunity to learn about the^prindiples. 
underlying isometric and isotonic exercises." (P.E.) !J_ 



4. 



Prorilem : T^he prov'idihg of opportunities is what the teacher or schooK 
will do, not a learner outcome. > • 



^ 5^^,"The students will learn about the characteristics of the relationships 
* ' ' in a bureaucracy." (Social Studies).^]J 

Problem : "Will learn about" is not outcome. 
... Possible' Revision : The students will know reasons why impersonality is 

/ ..often characteristic of relationships /in a bureaucracy. 

V ■ • •■• . ■ . /- ■ ■ ' ; „, : ■ ■ ■ 

6. A* ^ ! ■ 

7. A* 

. 8."" "The students will practice scoring a game of „sof tball using the appro- 
. priate symbols and -procedures." ^ (P. E.) ,jJ 

■ Y ■ 7 ' - * ' 

; , Problem : "Will practiofi" is n'Qt outcome. , ' 

- Possible Revision : Thfe students will be able to-'icore a game of softball 
using the appropriate symbol's and procedures. 

9. At > ^ , 

10. A* ^S* . , 



ERIC 



* These goals are acceptable becaLise-^ey'tneet the characteristics of course 
goals: ' ; . „ 

--must be learner outcome statements ' ^ 
--should be stated in specific terms' 
^-should inc1ude"will know," "will be able. to" q^jj^ill value" 
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